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1. Statement of Intent 

At Our Lady of Lourdes School (OLOL) we believe that the teachings of Jesus Christ permeate 
the life of the school; they influence everything we do. We are committed to the concept of 
lifelong learning and the idea that adults and children learn new things every day. We maintain 
that learning should be a rewarding and enjoyable experience for everyone. Through our 
teaching we equip children with the skills, knowledge and understanding necessary to be able 
to make informed choices. We believe that appropriate teaching and learning experiences help 
children to lead happy and rewarding lives. We believe that a stimulating environment sets the 
climate for learning, and an exciting classroom promotes independent use of resources and 
high-quality work. 
  
“You have the right to special education and care if you have a disability” Article 23 
“You have the right to a good quality education.” Article 28 
“Your education should help you use and develop your talents and abilities” Article 29 

United Nations Convention on the Rights of the Child 
 

2. Legal Framework 
 
This policy has due regard to all relevant legislation and statutory guidance including, but not 

limited to, the following:  

• Equality Act 2010 

• DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’ 

 
3. Aims 

This policy aims to: 

 Actively promote respect for learning throughout our school and community and 
nurture a commitment to self-improvement in our children and adults: 

 Embed an agreed range of excellent practice across the school; 

 Ensure consistency across the school; 

 Provide Quality First Teaching; 

 Ensure the children are provided with high quality learning experiences that lead to a 

 consistently high level of achievement; 

 Ensure parental engagement with their children’s learning and achievement; 

 Promote the value of resilience in the learners; 



4 

 

Learning and Teaching Policy May 2024 Page 4 

 

 Provide a rich and varied learning environment that allows all children to develop their 
skills and abilities to their full potential, irrespective of socio-economic background, 
ethnicity, gender or creed; 

 Develop children’s self-respect and encourage children to respect the ideas, attitudes, 
values and feelings of others; 

 Enable children to grow into reliable, independent, resilient and positive citizens; 

 Provide a broad, balanced and extended curriculum; 

 Continually improve our teaching by: 
o Targeted CPD 
o INSET delivered by subject leaders and visiting professionals 
o Appraisal 
o Observing lessons/observing others teach 
o Team teaching 
o Visits to other schools 
o Team meetings 
o Pupil voice 
o Tracking pupil progress 

 Continually improve the pupils’ learning by: 
o Providing high quality teaching 
o Setting clear, achievable targets 
o Using rigorous assessment 
o Ensuring and maintaining parental involvement 
o Providing intervention strategies 
o Using fluid pupil groupings 
o Providing a stimulating learning environment 
o Organising the curriculum creatively 
o Extending the curriculum out of the school day and premises 
o Supporting children’s wider needs 

 
 

4. Objectives 
Curriculum Organisation 
Our objective is to: 

 Plan using a cross-curricular approach where appropriate. 

 Aim for all children, whatever their ability, have the skills to prepare them for the nest 
stage in their education and for becoming well-balanced, active citizens 

 Create a good level of understanding of the world and strong emotional literacy and 
support children to become the best that they can be. 

 Ensure the Early Years Foundation Stage (EYFS) classes are following the EYFS 
curriculum. 

 Ensure KS1 and KS2 are following the National Curriculum. 

 Set out the aims and objectives and detail what is to be taught in each year group 
(Curriculum Maps). 

 Provide resources to support teachers in their planning (i.e. Literacy Shed, Power of 
Reading, White Rose Maths, Dr Margaret Carswell’s RE units of work, Primary PE 
Planning etc.). 

 Ensure staff save their own planning and teaching resources to support each other. 
 
Learning Environment 
Our objective is to: 

 Create a welcoming and inclusive environment where the children feel safe 

 Provide learning experiences that are focused, purposeful and fun 

 Create an ethos of collaboration and co-operation among staff, pupils and parents 
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 Create attractive and organised learning environments where displays are meaningful 
and changed regularly 

 Ensure the classrooms are clutter free 

 Ensure seating arrangements allow comfortable learning and easy access to the 
classroom resources 

 Ensure that high quality resources are available to support the learning and teaching 

 Use all areas of the school, indoors and outdoors, effectively 

 Offer children day trips, residential visits and visiting speakers to enhance the 
curriculum 

 Provide an ‘enabling environment’ in EYFS, both indoors and outdoors 

 Reflect all the areas of learning in the EYFS across a creatively organised setting 
 
Effective teaching 
Our objective is to: 

 Ensure that adaptation is at the heart of effective teaching. 

 Ensure all children are challenged and set high expectations. 

 Ensure there is excellent behaviour management (Please see the School Behaviour 
Policy). 

 Involve all children; all children are expected to contribute to lessons and we 
encourage the no-hands up rule. 

 Rigorously track pupils’ progress (please see Assessment Policy). 

 Ensure that learning opportunities are made available to children that take account of 
their particular learning styles. 

 Ensure teaching staff share Learning Objectives with pupils (pupils will copy LO into 
books – where appropriate) 

 Ensure children receive high quality feedback (please see Marking Policy). 

 Involve and effectively use extra adults. 

 Ensure that the following experiences are part of our teaching repertoire: 
o investigation and problem solving; 
o research and finding out; 
o group, paired, independent and whole-class work; 
o using higher order questioning and giving thinking time; 
o use of ICT; 
o creative activities (including speaking and listening or drama) 
o debates, role-plays and oral presentations; 
o designing and making things; 
o participation in physical activity; 
o reflection and self-evaluation of learning. 

 
Effective Learning 
Our objective is to: 

 Ensure all pupils make excellent progress 

 Provide children with a broad range of opportunities to enable them to find their God 
given gift 

 Encourage children to take responsibility for their own learning 

 Foster an environment where children want to learn and improve; ensure children 
demonstrate a Growth Mindset 

 Develop children’s ability to work together and encourage and respect self-
improvement 

 
At Our Lady of Lourdes, outstanding teaching and learning is characterised by the criteria set 
by Ofsted and the Diocesan Inspection Handbook (Appendix I and II). 
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5. Roles and responsibilities 
The role of governors 

 Governors will receive reports from the Headteacher and subject leaders and act 
upon areas identified as requiring improvement. 

 The Achievement and Curriculum Committee will meet regularly to monitor progress 
against targets. 

 Governors will visit the school to increase their knowledge of classroom activity. 
When visiting, governors will: 

o Observe lessons. 
o View recordings of lessons as appropriate. 
o View samples of pupils’ work. 
o View records of achievement. 
o Talk to pupils about their experiences. 
o Talk to teachers about their experiences. 
o Report their findings to the entire governing body. 

 
The role of the senior leadership team 
The senior leadership team will: 

• Take a general overview of the atmosphere in school on a day-to-day basis by visiting 
classes and talking to staff and pupils. 

• Liaise with parents to ensure needs are being met and encourage family involvement. 
• Carry out focussed classroom-based observations. 
• Discuss all annual reports with staff. 
• Complete a self-evaluation. 
• Report on the quality of teaching and learning in the governors’ report. 
• Act as role models for teaching staff and model good practice, including behaviour 

management. 
 
The role of the subject leaders 
Curriculum co-ordinators will: 

• Develop and review curriculum policies and schemes of work in collaboration with 
• colleagues. 
• (RE/Maths/Literacy/SENDCo) Take accountability for the progress of children in their 

given subject and give professional advice and/or guidance. 
• Report on the effectiveness of the curriculum to the senior leadership team and the 
• governing body. 
• Provide professional advice to the governors’ curriculum sub-committee. 
• Where appropriate, deliver curriculum meetings/workshops; monitor and give 

feedback, support developing schemes of work when possible. 
 

The role of teachers 
Teachers will: 

• Monitor, evaluate and adapt their teaching. 
• Take responsibility for their CPD. 
• Monitor and give feedback, support developing schemes of work when possible. 
• Seek professional dialogue and constructive criticism from their line manager. 
• Review and evaluate their planning regularly. 
• Set appropriate and challenging targets for pupils based on ability and maintain high 

expectations. 
• Collaborate with colleagues to moderate pupil achievement. 
• Involve parents and other professionals in the monitoring process. 
• Provide an annual written report for parents of each pupil in their care. 
• Issue assessment updates for parents termly. 
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The role of parents 
Parents will: 

• Take responsibly within the school-family partnership and do their best to support 
their children’s progress 

• Support school standards including behaviour and their initiatives 
• Actively promote respect for the value of learning  
• Work with teachers to provide good role models of resilience and maintain our 

Catholic ethos of respect and appreciation 
• Read at home with their child regularly 
• Attend parents’ evenings 
• Attend curriculum events 
• Attend their child’s performances 
• Support their child with homework (please see Homework Policy) 
• Sign the Home School agreement (please see Home School Agreement) 

 
6. External monitoring 
• The LA Learning Network Inspector (LNI) will work on an annual cycle to monitor 

teaching performance. 
• The LNI will scrutinise all available data and discuss the school’s self-evaluation, 

along with all matters arising from it with the Headteacher and Deputy Headteacher, 
annually. 

• The LNI may undertake lesson observations, learning walks and book scrutinies. 
• The support of leaders from the partnership schools will be sought to evaluate the 

work of the school through professional discussion and joint lesson observations.  
• Ofsted inspections will be used to identify strengths and weaknesses, and to develop 

an action plan for improvement. 
 

7. Special Educational Needs and Disabilities (SEND) 
Please see the SEND Policy. 
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Appendix I - Grade descriptors for the quality of education 
(School inspection handbook Updated January 2024 
 

 
Outstanding (1) 
 The school meets all the criteria for a good quality of education securely and 

consistently. 
 The quality of education provided is exceptional. 

In addition, the following apply. 

 The school’s curriculum intent and implementation are embedded securely and 
consistently across the school. It is evident from what teachers do that they have a 
firm and common understanding of the school’s curriculum intent and what it 
means for their practice. Across all parts of the school, series of lessons contribute 
well to delivering the curriculum intent. 

 The work given enables pupils, over time and across the school, to consistently 
achieve the aims of the curriculum, which is coherently planned and sequenced 
towards cumulatively sufficient knowledge and skills for future learning and 
employment. 

 Pupils’ work across the curriculum is consistently of a high quality. 
 Pupils consistently achieve highly, particularly the most disadvantaged. Pupils with 

SEND achieve exceptionally well. 

454. In order to judge whether a school is good or requires improvement, inspectors 
will use a ‘best fit’ approach, relying on inspection team’s professional judgement. 

Good (2) 
 Leaders adopt or construct a curriculum that is ambitious and designed to give all 

pupils, particularly disadvantaged pupils (including pupils with SEND), the 
knowledge and cultural capital they need to succeed in life. This is either the 
national curriculum or a curriculum of comparable breadth and ambition.  

 The curriculum may undergo necessary changes (for example, following a review 
by leaders or to take account of COVID-19) and certain aspects may be more 
developed than others. Where this is the case, these changes do not prevent all 
pupils having access to an appropriately broad and ambitious curriculum. Where 
adaptations to curriculum breadth are made for particular pupils, there is a clear 
rationale for why this is in those pupils’ interests, and, where appropriate, there is 
a clear plan for returning all pupils to studying the full curriculum. 

 The school’s curriculum is coherently planned and sequenced towards 
cumulatively sufficient knowledge and skills for future learning and employment. 

 Pupils study the full curriculum; it is not narrowed.  
 In primary schools, a broad range of subjects (exemplified by the 

national curriculum) is taught in key stage 2 throughout each and all of 
Years 3 to 6.  

 In secondary schools, the school teaches a broad range of subjects 
(exemplified by the national curriculum) throughout Years 7 to 9. The 
school’s aim is to have the EBacc at the heart of its curriculum, in line 
with the DfE’s ambition where this applies, and good progress has been 
made towards this ambition. 
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 The curriculum is successfully adapted, designed or developed to be ambitious 
and meet the needs of pupils with SEND, developing their knowledge, skills and 
abilities to apply what they know and can do with increasing fluency and 
independence.  

 The work given enables pupils to achieve the aims and ambition of the curriculum, 
which is coherently planned and sequenced towards cumulatively sufficient 
knowledge. 

 Teachers have good knowledge of the subject(s) and courses they teach. Leaders 
provide effective support for those teaching outside their main areas of expertise. 

 Teachers present subject matter clearly, promoting appropriate discussion about 
the subject matter being taught. They check pupils’ understanding systematically, 
identify misconceptions accurately and provide clear, direct feedback. In so doing, 
they respond and adapt their teaching as necessary without unnecessarily 
elaborate or individualised approaches. 

 Over the course of study, teaching is designed to help pupils to remember long 
term the content they have been taught and to integrate new knowledge into larger 
ideas. 

 Any remote education is well integrated within course(s) of study, and is well 
designed to support the wider implementation of the school’s curriculum. 

 Teachers and leaders use assessment well. For example, they use it to help 
pupils embed and use knowledge fluently, or to check understanding and inform 
teaching, or to understand different starting points and gaps as a result of the 
COVID-19 pandemic. Leaders understand the limitations of assessment and do 
not use it in a way that creates unnecessary burdens on staff or pupils. 

 Teachers create an environment that focuses on pupils. The textbooks and other 
teaching materials that teachers select – in a way that does not create 
unnecessary workload for staff – reflect the school’s ambitious intentions for the 
course of study. These materials clearly support the intent of a coherently planned 
curriculum, sequenced towards cumulatively sufficient knowledge and skills for 
future learning and employment. 

 Reading is prioritised to allow pupils to access the full curriculum offer. 
 A rigorous and sequential approach to the reading curriculum develops pupils’ 

fluency, confidence and enjoyment in reading. At all stages, reading attainment is 
assessed and gaps are addressed quickly and effectively for all pupils. Reading 
books connect closely to the phonics knowledge pupils are taught when they are 
learning to read. 

 The sharp focus on ensuring that younger children and those at the early stages of 
reading gain the phonics knowledge and language comprehension necessary to 
read, and the skills to communicate, gives them the foundations for future 
learning. 

 Teachers ensure that their own speaking, listening, writing and reading of English 
support pupils in developing their language and vocabulary well. 

 Pupils develop detailed knowledge and skills across the curriculum and, as a 
result, achieve well. This is reflected in the work pupils produce. 

 Where available, impact is reflected in results from national tests and 
examinations that meet government expectations, or in the qualifications obtained. 
Teacher assessed grades from 2020 and 2021 will not be used to assess impact. 

 Pupils are ready for the next stage of education, employment or training. They 
have the knowledge and skills they need and, where relevant, they gain 
qualifications that allow them to go on to destinations that meet their interests and 
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aspirations and the intention of their course of study. Pupils with SEND achieve 
the best possible outcomes. 

 Pupils read widely and often, with fluency and comprehension appropriate to their 
age. They are able to apply mathematical knowledge, concepts and procedures 
appropriately for their age. 

Requires improvement (3) 
 The quality of education provided by the school is not good. 
Inadequate (4) 
The quality of education is likely to be inadequate if any one of the following applies. 
 The school’s curriculum has limited ambition, little or no structure or coherence, 

and leaders have not appropriately considered content and sequencing. Pupils 
experience a jumbled, disconnected series of lessons that do not build their 
knowledge, skills or understanding. 

 The pupils’ experiences in lessons contribute weakly to their learning of the 
intended curriculum. 

 The range of subjects is narrow and does not prepare pupils for the opportunities, 
responsibilities and experiences of life in modern Britain. 

 Pupils cannot communicate, read, write or apply mathematics sufficiently well for 
their age and are therefore unable to succeed in the next year or stage of 
education, or in training or employment. (This does not apply for some pupils 
with SEND.) 

 The progress that disadvantaged pupils make is consistently well below that of 
other pupils nationally and shows little or no improvement. 

 Pupils with SEND do not benefit from a high-quality education. Expectations of 
them are low, and their needs are not accurately identified, assessed or met. 

 Pupils have not attained the qualifications appropriate for them to progress to their 
next stages of education, training or employment. 
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Appendix II - Quality of teaching, learning and assessment in 
religious education 
Inspection Handbook - Diocese of Westminster Education Service –revised January 2023 
 

Outstanding 
(1) 
 

 Teachers have a high level of confidence based on authentic subject 
knowledge and teaching expertise, appropriate to the phase in which they 
are teaching.  

 Teachers demonstrate a deep commitment and high expectations for 
religious education, and they communicate this highly effectively to their 
pupils.  

 Planning is linked to pupils’ current assessment and their knowledge of the 
individual, such that lessons consolidate and extend pupils’ knowledge and 
understanding, so that they learn extremely well.  

 Teachers use questioning skillfully during lessons to identify precisely where 
pupils are in their understanding. As a result, they adapt explanations and 
tasks, thus increasing engagement and maximising learning for all pupils. 

 Celebration of effort is clearly evident, leading to high levels of motivation 
from pupils. Teachers provide pupils with relevant and specific feedback 
which ensures that all pupils clearly understand what they need to do to 
make progress in their learning.  

 Teachers have a profound understanding of the impact religious education 
has on the moral and spiritual development of pupils and their ability to 
meaningfully make sense of their experience of the world. Therefore, 
teachers give pupils space and time for purposeful reflection in lessons.  

 Teachers plan carefully to ensure that pupils are given extensive 
opportunities to present their learning using a wide variety of forms of 
expression to meet the differing needs of all pupils. High quality resources, 
including other adults, are used very effectively to optimise learning for all 
pupils. 

Good 
(2) 
 

 Teachers are confident in their subject knowledge and have a good 
understanding of how pupils learn, appropriate to the phase in which they 
are teaching.  

 Teachers are committed to value of religious education, and they 
communicate this effectively to their pupils.  

 Planning is linked to pupils’ current assessment so that pupils learn well.  

 Teachers use questioning during lessons to identify where pupils are in their 
understanding. As a result, they adapt explanations and tasks, thus 
improving learning for most pupils.  

 Pupil effort is often celebrated leading to good levels of motivation from 
pupils. Teachers provide pupils with feedback which ensures that most 
pupils understand what they need to do to make progress in their learning.  

 Teachers recognise the impact religious education has on the moral and 
spiritual development of pupils. Therefore, teachers give pupils space and 
time for reflection in lessons.  

 Teachers provide pupils with opportunities to present their learning using a 
variety of forms of expression to meet the differing needs of pupils. Good 
quality resources, including other adults are used effectively to optimise 
learning for most pupils. 

Requires 
improvement 
(3) 
 

 Teachers have insufficient subject knowledge or a limited understanding of 
how pupils learn. They are insufficiently prepared to lead the learning in 
religious education.  

 Teachers are passive in their commitment to religious education and this is 
communicated to their pupils.  
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 Planning is not always linked to pupils’ current assessment such that 
learning is limited.  

 Teachers’ skill in questioning is limited and/or their adaptation of 
explanations and tasks and explanations is minimal.  

 Celebration of pupil effort is inconsistent. Teachers provide pupils with 
feedback, but this makes little difference to pupils’ understanding of how to 
make progress in their learning.  

 Teachers have a limited understanding of the importance of religious 
education as a component of moral and spiritual development. As a 
consequence, they do not value, or make little time for reflection in lessons. 

 Teachers provide limited opportunities for pupils to use a variety of forms of 
expression and do not fully meet the differing learning needs of pupils. The 
quality of resources is limited and the use of resources, including other 
adults, is not as good as it should be. 

 

Causing 
Concern 
(4) 
 

 Teachers have little, if any, appropriate subject knowledge, or no real 
understanding of how pupils learn. They are not equipped to lead the 
learning in religious education.  

 Teachers lack commitment to religious education. • Planning is not linked to 
pupils’ current assessment.  

 Teachers rarely ask questions and/or do not adapt explanations or tasks as 
a consequence of questioning.  

 There is no culture of celebration of effort. Feedback rarely, if ever, happens 
and when given makes no difference to pupils’ understanding of how to 
make progress in their learning.  

 Teachers do not appear to recognise the value of moral and spiritual 
development as an integral part of learning in religious education. 

 Teachers provide few, if any, opportunities for pupils to use a variety of 
forms of expression and the differing learning needs of pupils are 
overlooked. The quality of resources is poor and resources, including other 
adults, are not well deployed. 

 
 


